Supporting School Leaders to Meet the Challenge of Equity 

By Marion Fitchett

We don’t have very many Māori students at all… But one of the things that we’ve worked with is building that understanding that our own teacher belief about students makes a difference to how they achieve, and that building effective relationships with them is actually the key to that.  (quote from a school leader)

Since Ka Hikitia - Managing for Success was released in 2008, schools have been focussing more particularly on how their Māori students can realise their potential so that the strategic intent of Māori enjoying education success as Māori becomes a reality in our schools. 

Research demonstrates that after quality teaching, school leadership is the next biggest system influence on student learning in schools. As a response, the Ka Hikitia strategy has a focus on responsive and accountable professional leadership as a key lever to achieve the necessary changes. The strategy identifies the need for leaders to build collaborative relationships with whānau, hapū and iwi, to focus on teaching and learning to participate in professional development with their staff (Ka Hikitia p 28). 

In order to support schools better, the Ministry’s Professional Leadership Team has examined the effectiveness of its initiatives to support leaders’ professional learning and confidence in implementing the Ka Hikitia strategy. 

In 2009/10, three key programme areas were examined: the First-time Principals Programme, the work of the leadership and management advisors and the initial information from principals in the Experienced Principal Development Project. In each case, the findings have impacted on the development and implementation of professional leadership programmes.

First-time Principal Programme
In 2009, there was an independent review of the First-time Principals Programme.  This programme has had an ongoing focus on improvement.  Its content and delivery is informed by the first-time principals’ (FTPs) evaluation of each presentation at all residential courses, information emerging from the Self Assessment of Teaching and Learning tool and the milestone reports to the Ministry. Although Auckland UniServices has consistently reviewed and adjusted its programme as a response to evaluative information, an independent review sought to provide an external evaluation.
The review sought the views of the 2008 cohort of FTPs and stakeholders. Around 70% of 2008 FTPs responded to a written survey by the due date. The comment below provides a typical response:

The FTP programme was a fantastic initiative as far as I am concerned and money well invested.  I felt supported and had connections to contact when I needed to do so.  Our mentors and the PLG [Professional Learning Group] members could share experiences and give timely advice.  Sessions at each of the residential courses were scarily apt and timely.  Thank you for such a great programme.  It was a combination of contextual, real life learning that could be shared with/by experienced people/principals. (FTP participant)

The review found that the First-time Principal Programme was well-regarded by participants but it signalled one key area for future thinking and development.  It noted that:
A key focus of the programme is to ensure FTPs have strategies to achieve equity for all students, with a particular focus on Māori and Pasifika. There is evidence that many FTPs generally ‘buy-in’ to the need for increased equity for Māori but may not have strategies for implementation in their school. 

It appeared that many FTPs felt a commitment to Māori enjoying educational success as Māori and they wanted a stronger focus on how this could be done at the school level.

Auckland UniServices, in line with its self-improvement approach, and with some explicit expectations set by the Ministry, has included the following initiatives for the 2010 cohort:
· One goal in the FTPs professional learning plan is to relate to Ka Hikitia. Most FTPs will have two goals in total and they are not permitted more than three goals. (The 2009 Review found that only four FTPs had identified a goal related to Ka Hikitia.)
· The FTP mentors will support the FTP in the development of the goal.  The FTPs will discuss the progress towards the Ka Hikitia goal during at least one formal professional learning group meeting

· The focus of the goal is more towards leadership than school development. For example, “I will impact on the reading levels of five Māori students in Year 8 through my leadership work with the senior syndicate”. This rehearses the leadership practices in a safe environment that can later be extended to the wider school.

· Apryll Parata, Deputy Secretary, Māori Education, will assist with the development of a module that is based around Ka Hikitia and cultural responsiveness. This will include a video of the highlights of Apryll’s keynote presentation at residential one and some related commentary.

· All of the case study presentations in residential one will be related to implementation of Ka Hikitia in a variety of school contexts to ensure that they relate to those FTPs present.

Leadership and Management Advisory Work 

In 2009, an independent evaluation was undertaken to explore the effectiveness and contribution of leadership and management advisory support to strengthening professional leadership.  This report included a quantitative survey as well as qualitative interviews and focus groups. This review found that:

Evidence of responsive leadership that seeks to tailor teaching and learning to meet Māori students’ needs is skeletal, as are opportunities for family, whānau and iwi to become determining contributors to their children’s education. 
Some leaders were able to express confidence and commitment: 

I work with those who spend their time in the trenches – the teachers, using evidence in terms of how they are focussing on the Māori students. For me it’s spending time with the teachers so they can develop this expertise. (School Leader comment)

However, the report found that professional development support for both leaders and advisors was a pre requisite to their development of competence and confidence to tailor their leadership practices to meet the needs of Māori and Pasifika students. In 2010 there is an explicit focus on developing culturally responsive leaders in all aspects of the work of leadership and management advisors. 
Experienced Principal Development Project

The 300 principals in the Experienced Principal Development (EPD) Project have along with their teaching staff members, completed the Educational Leadership Practices Survey. Geoff Lane reported on this survey in the March 2010 edition of this magazine.  Similarly to the two other professional learning examples in this article, Māori success was identified as an area that principals wanted to have the most support with. In particular, the principals have identified that they want more knowledge of ways to make a difference for Māori students, to develop good relationships with whānau and in some cases, how to break down deficit thinking 

So what does this mean?

All of this evidence suggests that although school leaders are committed to improving Māori student achievement, many are seeking specific guidance as to how. Noted below are some suggested approaches.
	Focus Area
	Suggested approaches

	Positive connections with Māori  students 
	Identify and learn about your Māori students by talking with them and their whānau to:

· Know their iwi and whānau links. 

· Gather and analyse Māori student achievement data.

· Identify their strengths, needs and next steps.

· Find out about the aspirations of students and their whānau.

· Find out about the dominant mountain, river and iwi for your school community.

	Effective teaching strategies 
	Develop teaching strategies that improve Māori student outcomes, including:

· Understand that Māori language, culture and identity are essential ingredients to Māori student education success – culture counts
.

· Use the knowledge and talents of those within the school as well as outside to include Māori tikanga and te reo in the day-to-day life of the school.

· Follow an ako
 approach in which everyone (adults and children, staff and whānau) is a learner and a teacher.

· Emphasise the importance of relationships based on mutual respect and understanding between adults and students. 

· Encourage and support a tuakana-teina approach whereby students with varying levels of understanding work together. 

· Find out the prior knowledge of the student before beginning new learning – validates learner and provides something to build on for new learning. 

· Co-construct learning with students and support them to track their progress and work towards their next steps during the learning process.  

· Identify progress made in relation to the learning intentions or goals and collaboratively set next learning intentions or goals. 

· Use the Teaching as Inquiry approach as ‘business as usual’.

	High expectations of Māori  students 
	Expectations and goals are set across the school using the assessment process to make teaching and learning decisions:

· Include in strategic and annual planning a focus on effective teaching for Māori students 

· Actively and repeatedly acknowledge the potential and inherent capability of Māori learners.

· Celebrate success, especially learning success.

· Confront and address deficit thinking about Māori achievement.

· Model positive engagement strategies and interactions.

· Involve students in goal setting based on high but achievable expectations. 

· Conduct regular reviews of achievement and other relevant data for Māori students.

· Provide models of successful Māori people as role models for the whole school – eg professionals, sports people, artists.

	Valuing and using student voice
	Develop systems for regularly gathering student views and input regarding school programmes and procedures: 

· Analyse student voice as a regular part of self-review process

· Find out from students what helps their learning, what works best and what makes it hard to learn. 

	Working with parents, family and whānau 
	Establish productive partnerships with family and whānau:

· Provide full and regular information about Māori student achievement to whānau.

· Involve whānau in setting students’ learning goals.

· Actively acknowledge student learning successes and parent support.

· Design curriculum learning that makes educationally powerful connections with home cultures and/or allows students to select contexts relevant to them. (see http://nzcurriculum.tki.org/curriculum-stories) 

· Involve parents and whānau in decision-making regarding student learning and educational pathways. 

· Seek opportunities to learn from whānau for the benefit of the student and staff learning.

· Invite iwi to inform the development or review of strategic plan.

	Commitment to te reo Māori 
	Demonstrate a commitment to the use of te reo Māori:

· Provide ongoing focussed staff development in te reo  

· Model and expect correct pronunciation of te reo, particularly students’ and whānau names. 

· Provide school wide learning programmes in te reo for students as part of school-based curriculum.

· Provide support for bilingual and immersion programmes 

· Ensure that te reo is visible in the school – what is seen, heard and felt.

	Teacher professional learning
	Through discussion and observation, identify teacher needs for next step learning and provide professional learning opportunities: 

· Understanding of Te Ao and Tikanga Māori.

· Develop proficiency in Te Reo.

· Learn successful strategies for teaching Māori students.

· Analysis and use of achievement data.

· Working with whānau.

	Professional leadership
	Developing the capability to lead change to improve educational outcomes for Māori students:

· Lead with a moral purpose (manaakitanga) focused on a commitment to every child achieving their potential.

· Awareness of key messages in the Ka Hikitia, Leadership Best Evidence Synthesis, the Pasifika Education Plan

· Build and nurture partnerships with the Māori community based on ako – learning from and with the community

· Have a knowledge of change-management strategies

· Build and nurture relationships with students, staff and whānau 

· Develop skills in ‘open to learning’ conversations to assist staff professional learning (see http://www.educationalleaders.govt.nz/Leadership-development/First-time-Principals-Modules/Module-3


The suggestions above are important for Māori students to achieve their potential but are also effective for non-Māori students.  

School leaders, teachers and governors have repeatedly signalled that they do want to be able to meet the needs of all their students. Leadership programmes are constantly being reviewed in the light of evidence so that the knowledge and understanding of how best to improve educational outcomes for every student is embedded into the daily practices of school leaders. 

We would be interested in hearing from you if you have used these approaches in your school. We would also like to hear of any other approaches that have been successful in improving outcomes for Māori students. (Please email your thoughts to me at Marion.Fitchett@minedu.govt.nz)  
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� Culture counts involves knowing where students come from and building on what students bring with them. It involves tailoring learning opportunities to ensure they are relevant and connected to Māori students’ lived experiences. (Ka Hikitia) 


� Ako means to learn as well as to teach. It refers to both the acquisition of knowledge and  the processing and imparting of knowledge. In the classroom, ako is a teaching-learning practice that involves teachers and students learning in an interactive relationship. (Te Kotahitanga information handbook) 


 





